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KINDERGARTEN 
PROGRAM  STATEMENT 


PROGRAM  OVERVIEW 

RATIONALE 

Early  childhood  is  a  significant  period  in  human  development.  Independence,  initiative,  decision  making, 
creativity,  the  ability  to  learn,  the  ability  to  relate  to  others  and  feelings  of  self-worth  all  have  their 
beginnings  in  early  childhood.  What  young  children  learn  at  this  stage  will  have  a  major  impact  on 
successful  learning  experiences  in  school,  on  personal  development  and  on  future  participation  in  society. 

The  kindergarten  learner  expectations  describe  learning  achievements  that  are  appropriate  for  young 
children  and  will  prepare  them  for  successful  learning  experiences  in  Grade  1.  Young  children  achieve 
these  learnings  in  a  variety  of  environments — in  their  homes,  in  kindergarten  programs,  in  day  care 
programs  and  in  community  activities.  Children  arrive  in  kindergarten  with  different  backgrounds  and 
experiences  and  have  already  been  working  toward  the  learnings  described  in  the  kindergarten  program 
statement. 

Young  children  benefit  from  programs  that  help  them  explore  the  world  around  them  and  guide  them 
through  the  transition  from  home  to  school.  The  purpose  of  kindergarten  is  to  provide  learning  experiences 
that  meet  the  diverse  needs  of  children  and  prepare  them  for  entry  into  Grade  1 . 

A  child  whose  needs  have  been  met  is  more  likely  to  develop  into  a  self-reliant,  responsible,  caring  and 
contributing  member  of  society.  Ensuring  that  all  young  children  receive  support  and  suitable  learning 
opportunities  is  extremely  important. 

PHILOSOPHY 

Kindergarten  programs  address  the  developmental  needs  of  children  before  they  enter  Grade  1 .  The 
following  five  principles  provide  a  framework  for  kindergarten  programming. 

Principle  1.   Young  children  develop  knowledge,  skills  and  attitudes  that  prepare  them  for 
subsequent  learning. 

Each  child  has  individual  intellectual,  physical,  emotional,  social  and  creative  needs  that  are  interrelated. 
The  development  of  the  intellect  is  influenced  greatly  by  physical,  emotional,  social  and  creative  growth. 
Kindergarten  programs  address  all  dimensions  of  a  child's  development. 

Each  child  has  a  unique  rate  of  development,  and  has  needs  and  abilities  that  are  different  from  those  of 
other  children.  The  kindergarten  program  responds  to  the  individual  child's  prior  knowledge,  skills, 
attitudes  and  learning  pace;  personal  traits,  interests  and  goals;  and  preferred  learning  styles. 

Parents  are  their  children's  first  and  most  important  teachers,  and  family  influences  are  lifelong.  When 
children  are  about  4  or  5  years  old,  they  become  involved  in  a  much  larger  world  and  develop  relationships 
with  others,  including  children  of  their  own  age.  The  kindergarten  program  helps  them  to  expand  their 
focus  beyond  individual  needs  and  interests  as  they  move  into  a  more  formal  learning  environment. 
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Principle  2.   Through  early  intervention,  and  other  strategies,  young  children  with  special 
needs  develop  knowledge,  skills  and  attitudes  that  prepare  them  for 
subsequent  learning. 

Some  young  children  have  intellectual,  emotional,  sensory,  communication  and/or  physical  needs  that  affect 
their  learning. 

Others  experience  social,  cultural  and/or  economic  disadvantages  that  influence  their  readiness  for  learning. 
Their  learning  may  be  affected  by  factors,  such  as  low  family  income,  frequent  changes  of  residence  or  lack 
of  fluency  in  the  language  of  instruction. 

The  kindergarten  program  provides  additional  support  to  children  with  special  needs  to  help  them  increase 
their  potential  for  learning  and  to  make  the  most  of  learning  opportunities.  Adapting  instructional 
strategies  and  coordinating  appropriate  learning  experiences  can  meet  the  identified  needs  of  such  children. 

Principle  3.   Young  children  build  a  shared  set  of  experiences  and  participate  as  active  partners  in 
learning. 

The  more  diverse  a  child's  experiences,  the  greater  the  foundation  for  forming  ideas,  developing  language, 
solving  problems  and  expressing  thoughts  and  feelings.  Children  benefit  from  interaction  with  their  peers 
and  exposure  to  learning  in  a  variety  of  group  situations.  The  kindergarten  program  gives  each  child  an 
opportunity  to  share  different  family  and  social  traditions. 

Children  need  to  be  encouraged  to  express  their  own  ideas  in  a  variety  of  ways — through  art,  movement, 
music,  drama  and  language.  They  also  need  experiences  that  encourage  critical  and  creative  thinking, 
stimulate  the  imagination  and  develop  verbal  and  nonverbal  ways  of  expressing  and  understanding  ideas. 

To  build  a  solid  foundation  for  developing  reading,  writing  and  mathematical  skills,  young  children  need 
hands-on  experiences.  They  need  opportunities  to  use  concrete  materials  to  prepare  them  for  learning 
abstract  concepts. 

The  kindergarten  program  provides  a  variety  of  learning  opportunities  that  reflect  a  child's  personal  needs, 
interests  and  developmental  level. 

Principle  4.  Parents  have  the  opportunity  for  meaningful  involvement  in  the  education  of 
their  young  children. 

Parents  play  a  central  role  in  the  lives  of  their  children.  They  meet  their  children's  basic  physical 
needs,  including  adequate  nutrition  and  health.  Parents  also  meet  their  children's  need  for  love, 
security  and  relationships  with  others,  and  they  provide  stimulating  learning  activities  that  enable 
their  children  to  develop  as  individual  and  creative  learners. 

The  kindergarten  program  supports  and  respects  the  dignity  and  worth  of  the  family.  The  values 
and  beliefs  of  the  home  are  acknowledged,  and  the  cultural  diversity  among  families  is  celebrated. 

Meaningful  parental  involvement  is  beneficial  to  children,  to  the  parents  themselves  and  to  the  kindergarten 
program.  Parents,  individually  and  collectively,  are  encouraged  to  be  involved  actively  in  the  education  of 
their  children.  As  parents  and  teachers  begin  working  together,  they  enter  into  a  partnership. 
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Principle  5.  Coordinated  community  services  are  available  to  meet  the  needs  of  young 
children  and  their  families. 

The  kindergarten  program  is  a  partner  in  the  provision  of  coordinated  community  services  for  children. 
Along  with  the  family,  partners  might  include:  health,  social  and  family  support  agencies;  recreational  and 
cultural  associations;  and  a  wide  variety  of  other  groups  who  work  with  children  in  the  community. 

Because  the  kindergarten  program  is  the  one  community  agency  serving  most  children  on  a  regular  basis,  it 
can  provide  information  to  parents  and  coordinate  assessment  and  referral  to  other  agencies  and  services. 
The  kindergarten  program  is  a  comprehensive,  coordinated,  team  approach  to  the  delivery  of  educational 
services  to  meet  the  learning  needs  of  children  and  their  families. 

A  high  degree  of  coordination  is  fundamental  to  the  success  of  a  kindergarten  program.  Coordination  is 
especially  important  in  facilitating  the  transition  from  kindergarten  to  Grade  1,  and  supporting  the  physical, 
health,  social  and  learning  needs  of  children. 

PROGRAM  ORGANIZATION 

The  kindergarten  program  statement  provides  learner  expectations  in  five  learning  areas: 

•  Communication:  Literacy  and  Numeracy 

•  Community  and  Environmental  Awareness 

•  Creative  and  Cultural  Expression 

•  Physical  Skills  and  Well-being 

•  Personal  and  Social  Responsibility. 

The  general  learner  expectations,  which  provide  an  overview,  are  described  in  greater  detail  through  related 
specific  learner  expectations.  Young  children  leam  in  an  integrated  way.  The  learner  expectations  of  the 
five  learning  areas  are  interrelated  and  intended  to  be  integrated  through  instructional  activities.  The 
learnings  identified  in  this  program  statement  are  often  accomplished  simultaneously. 

The  learner  expectations  outlined  in  Communication:  Literacy  and  Numeracy  are  from  the  Pre-grade  1 
expectations  for  language  arts  and  mathematics  in  the  Program  of  Studies:  Elementary  Schools. 
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LEARNER  EXPECTATIONS 


COMMUNICATION:  LITERACY  AND  NUMERACY  * 


LITERACY 

General  Learner  Expectations 

The  child  rends,  writes, 
speaks,  listens  and  views  to 
communicate  effectively. 


Specific  Learner  Expectations 


Effective  communication  depends 
on  coherent  organization,  precise 
expression  of  ideas  and  appropriate 
use  of  conventions. 


Communication  is  enhanced  when 
the  language  is  formed  and 
structured  to  match  the  presenter's 
purpose  and  intended  audience. 


The  child: 

•  dictates  text  to  a  scribe 

•  copies  words  and  letters  from  signs  and  other  sources  in  the 
immediate  environment 

•  writes  some  common  words  accurately  without  copying;  e.g.,  own 
name,  high  frequency  words 

•  forms  some  capital  and  small  letters  (upper  and  lower  case  letters) 

•  begins  to  use  conventional  letter  shapes  to  construct  a  message 

•  produces  a  variety  of  texts  in  pictorial  or  written  form;  e.g.,  signs  for 
classroom,  labels  own  work,  lists 

•  uses  verbal  and  nonverbal  cues  to  extend,  enhance  or  reinforce  the 
communication  of  ideas;  e.g.,  body  language,  voice  intonation, 
expression. 

The  child: 

•  explains  how  to  do  things  so  that  the  audience  understands 

•  requests  information  and  asks  for  directions 

•  tells  stories,  using  simple  story  structure;  e.g.,  beginning,  events, 
ending. 


Confidence  in  expressing  ideas  or 
viewpoints  is  essential  to  the 
development  of  communication 
skills. 


The  child: 

•  states  likes  and  dislikes  about  what  is  being  read,  heard  or  viewed 

•  contributes  ideas  and  opinions  to  a  discussion  or  learning  activity 

•  expresses  ideas  and  opinions  on  topics  of  personal  interest. 


Effective  communication  skills 
enhance  collaborative  learning. 


The  child: 

•  responds  to  and  enjoys  ideas  and  information  presented  by  others 

•  questions  and  responds  to  others  in  group  learning  activities. 


*  The  learner  expectations  outlined  in  Communication:  Literacy  and  Numeracy  are  from  the  Pre-grade  1 
expectations  for  language  arts  and  mathematics  in  the  Program  of  Studies:  Elementary  Schools. 
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General  Learner  Expectations 

The  child  reads,  writes, 
speaks,  listens  and  views  to 
comprehend  and  respond  to 
literature,  the  media  and  the 
arts. 


Specific  Learner  Expectations 


Asking  questions  and  making 
predictions  set  a  purpose  for 
reading  and  viewing. 


Making  associations  and 
connections  expands  understanding 
of  words  and  expressions. 


The  child: 

•  predicts  what  might  happen  next  in  a  story 

•  predicts  possible  results  or  outcomes 

•  asks  questions  to  help  understand  what  is  being  read  or  discussed 

•  helps  to  develop  questions  that  guide  what  is  being  read,  viewed  or 
discussed. 

The  child: 

•  uses  repetition,  pattern  and  rhyme  to  assist  in  shared  reading  and  talk 

•  forms  visual  images,  pictures  or  scenes,  when  listening  to  what  is 
being  read. 


Analytical  thinking  is  necessary  for 
critical  reading,  listening,  writing 
and  viewing. 


The  child: 

•  knows  what  is  real  and  what  is  make-believe 

•  responds  to  elements  of  humour 

•  recognizes  that  illustrations  show  what  is  in  a  story  or  text 

•  recalls  the  events  in  a  story 

•  identifies  the  main  character(s)  in  a  story. 


Synthesizing  ideas  and  information 
assists  understanding  and  extends 
thinking. 


The  child: 

•  retells  what  a  book  or  story  is  about 

•  stays  on  topic  when  sharing  ideas  or  answering  questions. 


Draft -February  1995 


General  Learner  Expectations 

The  child  reads,  writes, 
speaks,  listens  and  views  to 
understand,  organize  and 
evaluate  ideas  and 
information. 


Specific  Learner  Expectations 


Knowing  how  ideas  and 
information  are  organized  and 
presented  enhances  understanding 
and  communication. 


The  child: 

•  recognizes  that  stories  have  openings,  events  and  conclusions 

•  recognizes  that  ideas  can  be  communicated  in  a  variety  of  ways;  e.g., 
stories,  plays,  poems,  rhymes,  letters,  labels,  illustrations, 
invitations,  instructions 

•  uses  book  elements  to  assist  understanding;  e.g.,  titles,  pictures, 
headings,  author's  name. 


Using  a  variety  of  cues  and 
strategies  contributes  to 
understanding  what  is  read,  heard 
or  viewed. 


The  child: 


uses  visual  cues,  in  conjunction  with  print,  to  assist  understanding; 
e.g.,  pictures,  illustrations,  maps,  charts,  posters,  graphs 

uses  meaning  cues  to  predict  and  identify  words  and  phrases  in 
shared  reading,  listening  and  viewing;  e.g.,  chiming  in  with  readings 
of  predictable  books 

uses  experiences  with  sounds,  letters,  words  and  spaces  to  assist  in 
reading 

uses  structures  and  patterns  from  oral  and  written  language  to 
predict  and  identify  words  and  phrases  in  shared  reading,  listening 
and  viewing;  e.g.,  contributing  ideas  in  a  shared  writing  experience. 


Communication  is  enhanced  when 
learners  assume  responsibility. 


The  child: 


recognizes  when  listening,  speaking  or  viewing  does  or  does  not 
make  sense. 
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General  Learner  Expectations 

The  child  reads,  writes, 
speaks,  listens  and  views  to 
explore  thoughts,  feelings 
and  experiences  and  develop 
self-understanding. 


Specific  Learner  Expectations 


Language  learning  builds  on 
positive  dispositions  toward  shared 
talking,  reading,  writing,  listening 
and  viewing. 


The  child: 

•  identifies  and  shares  favourite  books,  stories,  poems,  recordings  and 
videos 

•  enjoys  different  types  of  imaginative  literature;  e.g.,  picture  books, 
fairy  tales,  rhymes 

•  enjoys  the  sounds  and  rhythms  of  language;  e.g.,  stories,  poems, 
rhymes,  chants  with  recurring  language  patterns 

•  recounts  a  personal  experience  to  a  familiar  audience 

•  participates  in  shared  language  experiences;  e.g.,  story  time,  shared 
writing,  discussion 

•  listens  and  views  for  enjoyment  and  information. 


Making  associations  and 
connections  with  personal 
experience  expands  understanding 
of  reading,  listening  and  viewing. 


The  child: 

•  relates  personal  experiences  to  those  encountered  in  what  is  being 
read,  listened  to  or  viewed 

•  responds  to  and  interprets  what  has  been  read  or  heard;  e.g.,  talking, 
drawing,  writing,  dramatizing. 


Expression  of  images,  emotions  and 
ideas  involves  risk-taking  and 
experimentation  with  language. 


The  child: 

•     experiments  with  pictures,  diagrams,  symbols,  letters,  words  or 
phrases  to  represent  ideas  and  experiences. 
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NUMERACY 


General  Learner  Expectations 

The  child  uses  a  variety  of 
strategies  to  solve  problems 
and  justifies  the  solution 
process. 


Specific  Learner  Expectations 

The  child  demonstrates  the  traits  of  a  successful  problem  solver,  by: 

•  finding  solutions  to  problems  willingly 

•  persevering  in  finding  solutions  to  problems 

•  presenting  ideas  in  an  understandable  way 

•  working  independently  and  in  a  group. 


The  child  demonstrates  ability  to  solve  problems,  by: 

•  interpreting  pictures  and  diagrams 

•  understanding  words  and  phrases 

•  understanding  and  responding  appropriately  to  questions  asked. 

The  child  develops  and  carries  out  a  plan,  by: 

•  using  the  process  of  elimination  (logical  reasoning) 

•  using  role  playing 

•  using  manipulatives  and  trial  and  error  techniques 

•  looking  for  and  continuing  patterns 

•  drawing  pictures  and  diagrams 

•  collecting  and  using  information. 

The  child  looks  back,  by: 

•  stating  the  answer(s)  to  a  problem 

•  determining  if  an  answer  is  reasonable. 
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General  Learner  Expectations 

The  child  recognizes  and 
uses  patterns  in  solving 
problems. 


Specific  Learner  Expectations 

The  child: 
Patterns 

•     uses  two  or  more  different  actions  and  manipulatives,  to: 

-  identify  a  pattern 

-  reproduce  a  pattern 

-  create  a  pattern 

-  extend  a  pattern;  e.g.,  2  red  buttons,  3  blue  buttons,  2  red 
buttons,  3  blue  buttons  and  2  claps,  3  snaps,  2  claps,  3  snaps. 


The  child  demonstrates 
understanding  of  sets  and 
whole  numbers  1  to  9  in 
solving  problems. 


The  child: 
Whole  Numbers 

•  sorts  objects  into  sets,  according  to  attributes,  and  describes  these 
attributes 

•  matches  members  of  two  sets  of  manipulatives,  and  describes  the 
relationship  between  the  two  sets,  using  the  terms  more  than,  greater 
than,  fewer  than,  less  than,  the  same  as/equal  to  (no  written  symbols) 

•  counts  the  number  of  objects  in  a  set 

•  represents  numbers,  by: 

-  creating  sets,  using  manipulatives  and  diagrams,  and  making  the 
connection  with  their  spoken  terms  and  written  symbols 

-  illustrating  spoken  terms  and  written  symbols,  using 
manipulatives  and  diagrams 

•  orders  sets,  based  on  the  number  of  objects  in  the  sets. 


The  child  demonstrates 
awareness  of  addition  and 
subtraction  in  solving 
problems. 


The  child: 

Addition  and  Subtraction  of  Whole  Numbers 

•     adds  and  subtracts  through  role  playing  and  the  use  of 
manipulatives. 
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General  Learner  Expectations 


Specific  Learner  Expectations 


The  child  compares  the 
length,  capacity,  weight  and 
temperature  of  objects,  and 
demonstrates  awareness  of 
the  passage  of  time  and  the 
concept  of  exchange  in 
solving  problems. 


The  child: 
Time 

•  recognizes  terms  expressing  the  passage  of  time:  now,  not  now, 
before,  after,  long  time,  short  time,  yesterday,  today,  tomorrow 

Length 

•  uses  the  terms:  big,  small,  long,  short 

•  compares  and  orders  two  or  more  objects  according  to  length,  height 
and  thickness 

•  uses  nonstandard  units  for  measuring  length;  e.g.,  paper  clips  of  the 
same  length 

Capacity 

•  uses  the  terms:  empty,  full 

•  uses  nonstandard  units  for  measuring  capacity;  e.g.,  dixie  cups 

•  compares  the  amount  in  two  identical  containers  as  more  than,  less 
than,  the  same  as 

Weight 

•  uses  the  terms:  heavy,  light 

•  uses  nonstandard  units  for  measuring  weight;  e.g.,  sugar  cubes 

•  compares  two  objects  as  heavier  than,  lighter  than,  the  same  as; 
e.g.,  holding  the  objects  in  one's  hand 

Temperature 

•  uses  the  terms:  hot,  cold 

•  compares  two  or  more  objects  as  hotter  than,  colder  than,  the  same 
as,  and  puts  objects  in  order  according  to  their  temperature 

Money 

•  recognizes  that  purchasing  involves  an  exchange  of  money  or  tokens 
for  goods  or  services. 
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General  Learner  Expectations 

The  child  identifies  the 
positions  cf  three- 
dimensional  objects,  uses 
them  in  patterns  and 
classifies  them  in  solving 
problems. 


Specific  Learner  Expectations 

The  child: 

Spatial  Relationships 

•  recognizes  spatial  relationships:  inside,  outside,  in  front  of,  behind, 
on,  under,  up,  down,  here,  there,  over,  above,  below,  between,  near 

Patterns 

•  uses  three-dimensional  objects  from  the  real  world  to: 

-  identify  patterns 

-  reproduce  patterns 

-  create  patterns 

-  extend  patterns 

Classification  of  Three-dimensional  Objects 

•  classifies  three-dimensional  objects  from  the  real  world,  using  the 
terms:  balls,  boxes,  cans,  cones. 


The  child,  with  guidance, 
collects,  displays  and 
interprets  data  in  solving 
problems  from  daily  life. 


The  child: 

Collecting  and  Recording  Data 

•  creates  categories  for  data  collection,  starting  with  two  categories 
and  extending  to  more  than  two 

•  collects  first-hand  information,  by: 

-  counting  objects 

-  conducting  polls  and  surveys 
Organizing  and  Displaying  Data 

•  constructs  concrete/object  graphs,  using  one-to-one  correspondence 
Interpreting  Displayed  Data 

•  compares  data  in  two  or  more  categories,  using  the  terms:  greater 
than,  more  than,  less  than,  fewer  than,  the  same  as 

•  interprets  data  to  solve  problems 

•  creates  a  new  problem  from  the  displayed  data. 
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COMMUNITY  AND  ENVIRONMENTAL  AWARENESS 


General  Learner  Expectations 

The  child  demonstrates 
curiosity  and  willingness  to 
learn  about  the  environment 
and  community. 


The  child  uses  materials  in 
the  community  and 
environment  and  becomes 
aware  of  how  others  use 
materials. 


Specific  Learner  Expectations 

The  child: 

asks  questions  about  objects  and  events  in  the  environment 

begins  to  participate  in  problem  solving 

explores  and  investigates  objects  and  events  in  the  environment 

recognizes  and  acquires  information  from  a  variety  of  sources 

recognizes  similarities  and  differences  in  living  things,  objects  and 
materials 

describes  common  objects  and  events 

demonstrates  awareness  of  the  properties  of  objects  and  events  in  the 
environment,  by: 

-  sorting  objects  according  to  common  properties;  e.g.,  colour,  size, 
shape,  texture 

-  comparing  objects  and  events 

-  arranging  objects  or  events  in  logical  order 

-  matching  objects  and  events  as  being  the  same  as  or  going 
together 

-  distinguishing  between  similar  objects  based  on  one  or  more 
characteristics 

recognizes  the  relationship  between  cause  and  effect 

draws  conclusions  about  objects  and  events  under  study. 

The  child: 

explores  the  properties  of  a  variety  of  materials  and  objects  including 
natural  and  manufactured  objects 

manipulates  or  uses  materials  for  a  purpose;  e.g.,  water,  sand,  wood, 
fabric 

selects  and  works  with  a  variety  of  materials  to  build  structures;  e.g., 
blocks,  lego,  wood,  clay 

describes  the  function  of  common  objects  found  in  and  around  the 
home  and  the  community 

demonstrates  ways  of  collecting,  arranging  and  transporting 
materials 

uses  simple  tools  in  a  safe  and  appropriate  manner 

uses  known  technology  appropriately;  e.g.,  tape  recorders, 
computers 

uses  sand,  water,  blocks  and  other  manipulatives  to  explore  scientific 
concepts. 
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General  Learner  Expectations 


Specific  Learner  Expectations 


The  child  demonstrates 
awareness  of  and  similarities 
and  differences  between  self 
and  others. 


The  child: 


identifies  some  ways  he  or  she  is  like  others  and  some  ways  he  or  she 
is  different  from  others;  e.g.,  physical  characteristics,  different 
abilities 

recognizes  that  people  express  feelings  in  similar  and  different  ways; 
e.g.,  happy,  angry,  sad,  lonely,  excited,  joyful,  scared 

recognizes  that  there  are  choices  about  how  to  express  feelings 

identifies  body  parts  and  describes  the  function  of  each;  e.g.,  arms, 
legs,  fingers 

describes  interests,  events  and  experiences;  e.g.,  toys,  games, 
hobbies,  leisure  activities,  family  celebrations,  visits  to  the  dentist 

understands  that  people  celebrate  special  occasions  in  a  variety  of 
ways 

identifies  favourite  things,  likes  and  dislikes. 


The  child  demonstrates 
awareness  of  qualities  that 
contribute  to  positive 
relationships  in  families  and 
with  friends. 


The  child: 


identifies  qualities  that  contribute  to  positive  family  relationships; 
e.g.,  fun,  trust,  love,  sharing,  caring,  thoughtfulness,  communication, 
cooperation 

identifies  characteristics  of  a  good  friend  and  ways  of  making  and 
keeping  friends. 


The  child  explores  and 
interprets  familiar  places 
and  things  in  the 
environment  and  community. 


The  child: 

•  recognizes  special  places  within  the  community  and  describes  their 
function;  e.g.,  park,  store,  hospital,  playground 

•  describes  a  variety  of  homes;  e.g.,  for  people,  animals,  birds 

•  identifies  people  who  help  in  the  community  and  describes  their 
roles;  e.g.,  doctor,  farmer,  dentist,  health  unit,  nurse,  police  officer, 
fire  fighter 

•  describes  different  ways  people  and  goods  are  transported 

•  identifies  familiar  shapes  in  the  environment;  e.g.,  circles,  squares, 
triangles 

•  identifies  and  describes  familiar  animals  and  their  characteristics  and 
surroundings;  e.g.,  farm,  zoo 

•  role  plays  familiar  situations;  e.g.,  store,  house,  school 

•  knows  that  time  determines  when  certain  activities  or  events  occur; 
e.g.,  recess,  lunch,  bedtime,  seasonal  changes 

•  recognizes  changes  in  weather  and  ways  animals  and  people  adapt  to 
the  seasons;  e.g.,  different  clothes,  migration 
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CREATIVE  AND  CULTURAL  EXPRESSION 


General  Learner  Expectations 

The  child  explores  self- 
expression  through  creative 
thought  and  language,  art, 
movement,  music  and 
drama. 


Specific  Learner  Expectations 

The  child: 

•  participates  in  and  enjoys  art,  music  and  drama 

•  explores  and  expresses  ideas,  perceptions,  feelings  and  thoughts  in  a 
variety  of  forms;  e.g.,  use  of  language,  sound,  shapes,  colours  and 
movement 

•  makes  up  patterns,  chants,  motions  or  rhythms  to  match  music; 
express  original  ideas  and  experiments  with  sound 

•  participates  in  group  songs,  poems  and  action  verses 

•  uses  imagination  creatively;  e.g.,  pretends  to  be  a  particular  person, 
object,  animal;  uses  shapes  and  colours  in  original  artwork. 


The  child  uses  novel 
approaches  to  solve 
problems  and  uses  past 
experiences  to  develop  new 
ideas. 


The  child: 

•  thinks  of  more  than  one  answer  to  a  question  or  more  than  one 
solution  for  a  problem 

•  uses  familiar  materials  or  objects  in  new  ways  to  produce  original 
ideas  and  products 

•  identifies  and  tries  new  ways  to  complete  tasks. 


The  child  is  aware  of  various 
cultural  groups  and 
celebrations. 


The  child: 

•  expresses  pride  in  his  or  her  own  culture 

•  demonstrates  willingness  to  share  family  customs 

•  respects  different  family  traditions  and  celebrations. 
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PHYSICAL  SKILLS  AND  WELL-BEING 


General  Learner  Expectations 

The  child  develops  gross 
motor,  fine  motor  and 
perceptual  motor  skills. 


Specific  Learner  Expectations 


The  child: 


develops  gross  motor  skills  through  activities  that  exercise  the  body 

develops  fine  motor  skills  involving  finger  speed,  arm  steadiness, 
arm  and  hand  precision,  finger  and  hand  dexterity,  and  the 
manipulation  of  small  materials 

develops  coordinated  movement,  balance  and  stability  and  a  sense  of 
timing;  e.g.,  catching  or  bouncing  a  ball 

moves  from  one  place  to  another,  using  a  variety  of  pathways 
(straight,  curved,  zig-zag)  and  movements;  e.g.,  left-right,  up- 
down,  forward-backward,  sideways 

performs  repetitive,  rhythmic  actions;  e.g.,  clapping,  tapping. 


The  child  develops  attitudes 
and  behaviours  that  promote 
healthy  lifestyle  and 
wellness. 


The  child: 

•  makes  healthy  food  choices 

•  observes  safety  rules 

•  assists  in  preparing  healthy  foods 

•  participates  in  physical  activities 

•  recognizes  that  some  substances  may  be  harmful;  e.g.,  household 
products,  drugs 

•  demonstrates  self-reliance  in  dressing  and  grooming. 
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PERSONAL  AND  SOCIAL  RESPONSIBILITY 


General  Learner  Expectations 

The  child  develops  positive 
attitudes  and  behaviours 
toward  learning. 


Specific  Learner  Expectations 

The  child: 

•  perceives  himself  or  herself  as  capable  of  learning 

•  demonstrates  respect  for  self 

•  demonstrates  curiosity  and  persistence  in  learning  activities 

•  participates  actively  in  learning  tasks 

•  demonstrates  a  willingness  to  take  risks  and  to  try  new  things 

•  demonstrates  adaptability  to  new  situations. 


The  child  demonstrates  and 
practises  responsibility. 


The  child: 

•  takes  responsibility  for  selecting  and  completing  learning  activities 

•  accepts  responsibility  for  tasks  at  home  and  school 

•  accepts  the  rules  and  routines  of  familiar  environments;  e.g.,  school, 
home,  library 

•  follows  directions 

•  knows  personal  information;  e.g.,  name,  address,  telephone  number 

•  seeks  help  as  needed. 


The  child  demonstrates  and 
practises  independence. 


The  child: 

•  gets  to  and  from  destinations  within  school;  e.g.,  familiar  locations 

•  leaves  parents/guardians  willingly  when  in  familiar  and  comfortable 
situations 

•  engages  in  independent  tasks  without  continuous  adult  involvement 

•  completes  self-directed  activities. 


The  child  experiences, 
understands  and  expresses 
feelings  in  socially 
acceptable  ways. 


The  child: 

•  recognizes,  accepts  and  expresses  personal  feelings  in  appropriate 
ways 

•  expresses  and  accepts  positive  messages 

•  deals  with  frustration  effectively. 


Draft  -  February  1995 


16 


General  Learner  Expectations 

The  child  develops  positive 
relationships  with  family, 
peers  and  adults  in  the 
community. 


Specific  Learner  Expectations 

The  child: 

•  is  aware  of  the  needs  of  others  and  accepts  individual  differences 

•  develops  respect  for  others 

•  expresses  needs  to  other  children  and  adults  in  an  appropriate 
manner 

•  considers  and  helps  others 

•  joins  in  group  activities 

•  communicates  effectively  with  others  by  asking  questions,  listening 
to  others,  reacting  to  ideas,  repeating  and  following  directions. 


The  child  contributes  to 
group  activities. 


The  child: 

•  listens  to  peers  and  adults 

•  takes  turns  willingly  in  activities  and  discussion 

•  works  cooperatively  on  a  project  with  a  partner  or  group 

•  gives  help  to  others  and  accepts  help  from  peers  and  adults 

•  joins  in  small  and  large  group  games  and  activities. 
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